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	This document does two jobs

	It is our SEND POLICY — how the Federation identifies and supports pupils with special educational needs and disabilities.
It is also our SEN INFORMATION REPORT — the information every school must publish annually under Regulation 51 and Schedule 1 of the SEND Regulations 2014. Sections 8 to 19 and section 21 contain that required information.



1. Aims and vision
"Every child has an entitlement to personal, social and intellectual development and must be given the opportunity to achieve his or her potential in learning." (NASEN mission statement)
Every teacher in the Forest Skies Federation is a teacher of every child, including every child with special educational needs. Support for pupils with SEND is not a separate system running alongside the school; it is how we teach.
This policy aims to:
improve the learning and raise the achievement of pupils with SEN
set out how the Federation identifies, supports and makes provision for pupils with SEN
explain the roles and responsibilities of everyone involved
operate a "whole pupil, whole school" approach
provide support and advice for all staff — see also the Forest Skies Federation SEND Staff Handbook
make sure every pupil and family feels equally valued in our school community.
We develop an inclusive curriculum by:
setting suitable learning challenges for all pupils, and holding high expectations
raising the aspirations of, and expectations for, pupils with SEN
responding to pupils’ diverse learning needs
overcoming potential barriers to learning and assessment
applying nurture principles in a safe, secure environment so that all children can access a mainstream curriculum
providing suitable learning environments with appropriate levels of intervention
regularly reviewing the quality of teaching for all pupils, including those at risk of underachievement, and improving teachers’ knowledge of the needs most frequently encountered.
2. Legislation and guidance
This policy and information report is based on:
the SEND Code of Practice: 0 to 25 years (January 2015) — the current statutory Code
Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEN and disabilities
the Special Educational Needs and Disability Regulations 2014, which set out responsibilities for EHC plans, SENCOs and the SEN information report
the Equality Act 2010, including the Public Sector Equality Duty and the duty to make reasonable adjustments
Keeping Children Safe in Education
Supporting pupils at school with medical conditions
Lincolnshire County Council’s Local Offer and SEND guidance.
	Two corrections worth noting

	The Disability Discrimination Act 1995 was repealed and replaced by the Equality Act 2010. Disability is now defined at section 6 of the 2010 Act: a physical or mental impairment that has a substantial and long-term adverse effect on a person’s ability to carry out normal day-to-day activities. The previous version of this policy cited the 1995 Act.
The SEND Code of Practice was issued in 2014 but the current version is dated January 2015. All references in this policy are to that version.



3. What is coming: the Schools White Paper 2026
On 23 February 2026 the Government published the Schools White Paper, Every Child Achieving and Thriving, alongside a consultation, SEND reform: putting children and young people first, which closed on 18 May 2026.
	Nothing has changed in law yet

	The White Paper is a set of proposals. New primary legislation is not expected to take effect until 2028/29, and the first cohort to move to the new system would be those leaving primary, secondary and post-16 in 2029/30.
Every current duty, right and funding route in this policy remains fully in force. A child with an EHC plan today keeps it. Parents should not be told that anything has changed.



The direction of travel is nonetheless clear, and the Federation is preparing for it:
	Proposal
	What it would mean, and when

	A tiered support model
	Universal, targeted, targeted plus and specialist support, replacing the current reliance on statutory processes to unlock help. Our wave model already broadly reflects this.

	Digital Individual Support Plans (ISPs)
	A proposed statutory duty to put a digital ISP in place for any pupil with identified SEND, reviewed annually and open to Ofsted scrutiny. Our pupil passports and provision maps are the foundation for this.

	An annual Inclusion Strategy
	Proposed to replace the SEN Information Report, setting out how inclusion resources are deployed.

	National Inclusion Standards
	To be developed by 2028, with early rollout before then.

	All-staff SEND and inclusion training
	An expectation from September 2026. This is the nearest item and the one we are acting on now — see section 13.

	An updated SEND Code of Practice
	To be consulted on and published in due course. This policy will be rewritten when it is.



What this means practically is not that we should wait. It is that our current records — provision maps, assess-plan-do-review cycles, referrals and family communication — need to be strong enough to convert into the new model when it arrives. That is the standard we are working to now.


4. Definitions
A pupil has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for them. They have a learning difficulty or disability if they have:
a significantly greater difficulty in learning than the majority of others of the same age, or
a disability which prevents or hinders them from making use of facilities of a kind generally provided for others of the same age in mainstream schools.
Special educational provision is educational or training provision that is additional to, or different from, that made generally for other children of the same age by mainstream schools.
A disability, under section 6 of the Equality Act 2010, is a physical or mental impairment which has a substantial and long-term adverse effect on a person’s ability to carry out normal day-to-day activities. Not every pupil with SEN is disabled, and not every disabled pupil has SEN — but where a pupil is disabled we owe them the duty to make reasonable adjustments whether or not they are on the SEN register.
5. The four broad areas of need
The SEND Code of Practice describes four broad areas of need. They help us work out what action to take; they are not labels, and many pupils have needs across more than one area.
	Area of need
	What this can look like

	Communication and interaction
	Speech, language and communication needs; difficulties with understanding or using language, or with social communication. Includes pupils with autism.

	Cognition and learning
	Learning at a slower pace than peers despite appropriate differentiation; moderate, severe or profound and multiple learning difficulties; specific learning difficulties such as dyslexia, dyscalculia and dyspraxia.

	Social, emotional and mental health
	Difficulties that may present as becoming withdrawn or isolated, or as challenging, disruptive or disturbing behaviour. May reflect underlying anxiety, depression, attachment difficulties, or a diagnosed condition such as ADHD.
Behaviour is a communication of need. We look for the need behind it.

	Sensory and/or physical
	Vision impairment, hearing impairment, multi-sensory impairment, and physical disability that requires ongoing additional support or specialist equipment.


6. What is not SEN
Other factors may affect progress and attainment but do not, by themselves, mean a pupil has SEN. We consider these before concluding that a pupil has special educational needs:
disability — where reasonable adjustments alone meet the need
attendance and punctuality
health and welfare
English as an additional language
being in receipt of Pupil Premium
being a looked-after or previously looked-after child
being a child of a serving member of the armed forces.
Equally, none of these rules SEN out. A pupil can have EAL and SEN, or be a looked-after child with SEN. The question is always whether the pupil needs provision that is additional to or different from what we provide for everyone.
7. Identifying SEN: our graduated approach
We identify need early. The full week-by-week process is at Appendix 1 and in the SEND Staff Handbook.
Concerns may be raised by a class teacher, a teaching assistant, a parent or carer, the pupil themselves, an outside agency, or by review of whole-school progress data.
Once a concern is raised, we follow the assess, plan, do, review cycle:
	Stage
	What happens

	Assess
	The class teacher and SENCO analyse the pupil’s needs, drawing on assessment data, observation, the pupil’s own views, the family’s views and, where relevant, external advice.

	Plan
	We agree the outcomes we are aiming for, the adjustments and interventions we will put in place, who will deliver them and when we will review. This is recorded and shared with parents and the pupil.

	Do
	The class teacher remains responsible for the pupil’s progress, working daily with them and directing any support staff. The SENCO supports and advises.

	Review
	We evaluate the impact against the agreed outcomes, with parents and the pupil, and decide what happens next. The cycle then begins again with a sharper picture of need.



Pupils are added to the SEND register only after this process shows that they need provision additional to or different from that made generally for others. Parents are always informed and asked to sign to confirm. Being on the register is not permanent: where needs are met and additional provision is no longer required, we meet parents, write to confirm, and remove the pupil from the register. All of this is logged on CPOMS.
Waves of provision
	Wave
	What it means

	Wave 1 — Universal
	High quality, adaptive teaching for all pupils, with support from the RSHE and pastoral lead. This is the first and most important response to any concern.

	Wave 2 — Targeted
	Time-limited, targeted intervention focused on specific areas of concern, usually in small groups, typically over six weeks.

	Wave 3 — Specialist
	Individualised specialist support, often involving external professionals.


8. How we assess and review progress
Class teachers assess every pupil’s progress continually and formally at each assessment point.
Pupils with SEN are discussed at termly pupil progress meetings attended by the class teacher, a senior leader and, where relevant, the SENCO.
Targets on pupil passports are reviewed at least three times a year with the pupil and their parents.
Pupils with an EHC plan have their short-term targets reviewed three times a year and a formal annual review led by the SENCO, attended by the child, parents, class teacher and relevant professionals.
The Boxall Profile is used to assess development, behaviour and emotional need, and to identify pupils needing nurture provision or at risk of exclusion.
Where a pupil is also a looked-after child, learning targets are incorporated into their ePEP, and their needs take priority at planning meetings with outside agencies.
9. Our approach to teaching pupils with SEN
High quality, adaptive teaching is the first and most effective response to a pupil with SEN. Interventions do not compensate for a classroom that does not work for a child.
Teachers are responsible and accountable for the progress of every pupil in their class, including where a pupil is supported by a teaching assistant or specialist staff.
We put in place additional support where the assess-plan-do-review cycle shows it is needed, and we take it away when it is not.
Most pupils with SEN are taught in their mainstream class. Some need individual or small-group teaching away from the classroom for part of the week; where that happens we are careful about what they miss and we plan reintegration.
Teaching assistants support access and independence. They are not a substitute for teacher input, and pupils with SEN receive regular, direct teaching from a qualified teacher.
Interventions are time-limited, have a defined purpose, and are evaluated for impact.
10. Adaptations to the curriculum and learning environment
We adapt the curriculum and the environment so that pupils with SEN can access learning alongside their peers. Adaptations include:
differentiating the curriculum by task, outcome, grouping, resource and level of support
adapting our teaching — additional modelling, pre-teaching vocabulary, scaffolding, chunking instructions, extra processing time
adapting resources and structures — visual timetables, writing frames, word banks, coloured overlays, larger print, symbol-supported text
assistive technology and specialist equipment as advised by professionals
adapting the physical environment — seating position, workstations, quiet spaces, reduced visual clutter, acoustic considerations
adjusting routines — movement breaks, sensory breaks, soft starts, alternative arrangements at unstructured times
access arrangements for statutory assessments, including a reader, a scribe, extra time or rest breaks, applied for in line with government assessment policy.
Where a pupil is disabled, adjustments are made as a matter of legal duty under the Equality Act 2010, whether or not they are on the SEND register. The Federation Accessibility Plan sets out how we improve access over time.


11. Enabling access to all school activities
All pupils are encouraged to take part in every aspect of school life. No pupil is excluded from an activity because of their SEN or disability.
All pupils are encouraged to take part in clubs, sport, music, performances and leadership roles such as school council.
All pupils are encouraged to attend trips and residential visits. Risk assessments consider individual needs and we make the adjustments required for a pupil to attend, rather than asking whether the pupil can manage as things stand.
Where a parent is told their child cannot attend without a parent accompanying them, or is asked to collect their child early, that decision must be authorised by the Headteacher and recorded, with the reasons. It should be rare.
We talk to parents and pupils in advance about what support is needed, and we plan it in.
12. Supporting emotional and social development
Pupils with SEN are at greater risk of loneliness, low self-esteem and bullying. We take active steps rather than waiting for problems to appear.
Pastoral support, nurture provision and ELSA-type interventions are available and allocated on need.
The Boxall Profile is used to identify pupils needing nurture and those at risk of exclusion.
We provide extra support at unstructured times — clubs, structured play, buddy systems and safe indoor spaces at breaks.
Pupils are supported to develop friendships and social skills explicitly, not incidentally.
We have a zero-tolerance approach to bullying, including bullying related to SEN or disability, addressed through the Behaviour Policy and the RSHE curriculum.
Pupil voice is gathered so that we hear from pupils with SEN about how school feels, not only about how they are progressing.
13. Expertise, training and specialist services
Our SENCOs
Birchwood Junior School: Mrs Megan Lewis, a member of the Senior Leadership Team, who holds the National Award for SEN Coordination. Woodlands Infant and Nursery School and The Lancaster School: Mrs A Lambourne.
The National Award for SEN Coordination was replaced by the National Professional Qualification for SENCOs as the mandatory qualification from 1 September 2024. A SENCO appointed on or after that date who is new to the role must achieve the NPQ within three years of appointment. SENCOs who already held the National Award are not required to retake it.
SENCOs attend local authority SENCO network meetings and SEND forums to stay current with local and national developments.
Staff training
SEND is covered in the induction of every new member of teaching and support staff.
The SENCO provides ongoing professional development for teaching and support staff, and advises on differentiation, teaching approaches and resourcing.
Training is arranged in response to the needs of pupils on roll — for example on autism, ADHD, speech and language, attachment, or specific medical conditions.
The Federation is planning for the expectation, set out in the Schools White Paper 2026, that all staff receive SEND and inclusion training from September 2026. An audit of current staff training and a schedule to close the gaps is held by the SENCOs.
Specialist services we work with
We buy in or access support from: the Specialist Teaching Team (STT), Educational Psychology (EP), Speech and Language Therapy (SALT), Occupational Therapy (OT), Sensory Education Support Services (SESS), the Working Together Team (WTT), Child and Adolescent Mental Health Services (CAMHS), the Birth to Five Service, the school nursing service, and Early Support Care Coordination (ESCO).
Referrals are made by the SENCO with parental consent. Parents are given copies of reports produced by outside agencies.
14. Working with parents and carers
Parents know their child best. We work with families as partners, not as recipients of decisions already made.
We contact parents at the point a concern is first raised, not once a process is under way.
Formal review meetings are held at least three times a year for every pupil on the SEND register.
Parents can make an appointment with the SENCO directly, or through the school office, at any time.
Parents receive copies of all external reports about their child.
Parents are asked to sign to confirm when a child is added to or removed from the SEND register.
We offer workshops and information sessions so that families can access relevant information about their child’s needs.
Independent advice is available from the Lincolnshire SEND Information, Advice and Support Service (SENDIASS), which is free and impartial. We will give parents their details on request, and we would rather families used them than went without support.
15. Involving pupils
Pupils contribute to setting and reviewing their own targets, at a level appropriate to their age and understanding.
Pupil views are gathered as part of the assess-plan-do-review cycle and recorded.
Pupils are invited to contribute to their annual review, in whatever form works for them — attending, a recorded contribution, a one-page profile or a drawing.
Where a pupil communicates differently, we find a way to hear them rather than reporting that their views could not be obtained.
16. Transition
Within the Federation, we plan transition from Foundation Stage to Key Stage 1, and from Key Stage 1 to Key Stage 2, with enhanced arrangements for pupils with SEN — additional visits, transition books, meetings between staff and photographs of new adults and spaces.
On entry, we seek information from the previous setting before the pupil starts, so that support is in place from day one.
On leaving for secondary school, the SENCO contacts the receiving SENCO directly, passes on all SEN records, and invites them to reviews and multi-agency meetings in the final year.
For pupils with an EHC plan, secondary transfer is planned from the Year 5 annual review onwards.
When a pupil moves to another school mid-year, all SEN records are transferred and the SENCO makes direct contact with their counterpart.
17. SEND and safeguarding
	Children with SEND are at greater risk of harm

	Keeping Children Safe in Education is explicit that children with SEND face additional safeguarding barriers: signs of abuse may be wrongly attributed to a pupil’s needs; communication differences may make it harder to disclose; and pupils may be more prone to peer-group isolation or bullying.
Staff must not assume that a change in behaviour, mood or presentation is "just their SEN". The question is always whether something has happened.



The SENCO works closely with the DSL, and SEND is a standing consideration in safeguarding planning.
Every pupil must have a way to report a concern that works for them. Where a pupil communicates differently, that route is identified and recorded, and relevant staff know what it is.
Individual healthcare plans are maintained and updated by the SENCO, in line with the Medicines in School and Intimate Care Policy.
Intimate care is provided only under an agreed plan, with parental consent, by named staff, and recorded.
18. Evaluating the effectiveness of our provision
We evaluate whether our SEN provision actually works, not only whether it happened. We do this by:
reviewing each pupil’s progress towards their outcomes at every review point
analysing the progress and attainment of pupils with SEN as a group, against their peers and against national comparators
measuring the impact of each intervention against entry and exit data, and stopping interventions that do not deliver
maintaining and analysing the Federation provision map
monitoring the quality of teaching for pupils with SEN through learning walks, work scrutiny and lesson visits
gathering the views of pupils with SEN and of their parents
holding an annual review of SEND provision, reported to the Governing Body
monitoring attendance, suspensions and exclusions of pupils with SEN as an early warning that provision is not meeting need.
19. SEND funding
Schools receive a notional SEN budget within their delegated funding. The Federation is expected to meet the first £6,000 of additional support for an individual pupil from that budget, with high needs top-up funding available from the local authority above that threshold.
The SENCO advises the Headteachers on the deployment of the SEN budget and other resources to meet pupils’ needs effectively. The Governing Body monitors how SEND funding is used and what impact it has.


20. Roles and responsibilities
20.1 The SENCOs
The SENCOs are responsible for:
working with the Headteachers and the SEND link governor to determine the strategic development of SEN policy and provision
day-to-day operation of this policy and coordination of provision for individual pupils, including those with EHC plans
advising on the graduated approach and on the deployment of the SEN budget
providing professional guidance to colleagues, and arranging training for teaching and support staff
being the point of contact for external agencies and the local authority
liaising with next providers of education so that the Federation meets its Equality Act duties on reasonable adjustments and access arrangements
maintaining the SEND register, provision map, pupil passports and individual healthcare plans, and keeping records up to date on CPOMS
ensuring relevant staff are alerted to SEN information and documents on CPOMS
holding SEN Support reviews and EHC annual reviews with class teachers
administering applications for access arrangements for statutory testing
maintaining the SEND and Inclusion section of the Federation website, the School Offer, and the information submitted to the Lincolnshire Family Services Directory
keeping the SEND Staff Handbook up to date and ensuring staff follow it
writing and reviewing this policy, and the SEN section of the School Improvement Plan
monitoring the progress of pupils with SEN who are also looked-after children
reporting regularly to the Governing Body.
20.2 Class teachers
Class teachers are responsible for:
the progress and development of every pupil in their class, including where pupils are supported by teaching assistants or specialist staff
high quality adaptive teaching, which is the first response to a pupil who may have SEN
following this policy and the procedures in the SEND Staff Handbook
identifying pupils who need extra support, raising concerns early and consulting the SENCO
writing and contributing to pupil passports and targets, and making sure they are implemented
sharing targets with pupils and with all adults working in the classroom
reviewing progress against targets at least three times a year
working with teaching assistants to plan and assess the impact of support, and directing them effectively
attending all SEN review meetings for pupils in their class
meeting parents and outside agencies as appropriate
providing the SENCO with up-to-date information on intervention and provision.
20.3 Teaching assistants
supporting pupils’ access to and progress in the curriculum
delivering planned activities and interventions designed to achieve agreed targets
encouraging and promoting pupil independence — the aim is always to reduce the need for support
liaising with teachers and the SENCO, giving feedback and suggesting adjustments
carrying out specific intervention programmes
supporting assessment, preparing resources and adapting materials
attending planning and review meetings as appropriate.
20.4 The SEND link governor
The SEND link governor is named in the version control table at the front of this policy. The role is to:
raise awareness of SEND at Governing Body meetings
monitor the quality and effectiveness of SEND provision across the Federation and report to the Governing Body
work with the Headteachers and SENCOs on the strategic development of SEND policy and provision
satisfy the Governing Body that SEND funding is being used effectively
ask what the outcomes are for pupils with SEND, not only what provision is in place.
20.5 The Headteachers
working with the SENCOs and SEND link governor on the strategic development of SEND policy and provision
overall responsibility for the provision and progress of pupils with SEN and/or a disability
ensuring the SENCO has sufficient time and resource to carry out the role
ensuring this policy is implemented consistently.
21. If you are unhappy: complaints, mediation and appeals
If you are not happy with the support your child is receiving, please tell us early. Most concerns are resolved by a conversation.
	Step
	What to do

	1. Talk to the class teacher
	They know your child day to day and can often resolve the issue immediately.

	2. Talk to the SENCO
	Contact the school office or email the SENCO directly to arrange a meeting.

	3. Talk to the Headteacher
	If the matter is still unresolved.

	4. Make a formal complaint
	Through the Federation’s Complaints Policy, available on the website.

	5. Independent advice at any point
	Lincolnshire SEND Information, Advice and Support Service (SENDIASS) — free, confidential and impartial. We will provide contact details on request.






	Decisions you can appeal, and how

	Some decisions are made by the local authority, not by us, and have their own statutory appeal route. You may appeal to the First-tier Tribunal (SEND) against a decision to refuse an EHC needs assessment, a refusal to issue an EHC plan, the content of sections B, F or I of a plan, a decision not to amend a plan, or a decision to cease a plan.
Before registering most appeals you must contact an independent mediation adviser, and the local authority must tell you how to do so. You are not obliged to go through mediation, but you must have considered it.
You may also make a disability discrimination claim to the First-tier Tribunal (SEND), which must be lodged within six months of the alleged discrimination.
We will not treat a family less favourably because they have complained, sought mediation or appealed.



22. Monitoring arrangements and linked policies
This policy and SEN information report is reviewed by the Headteachers and SENCOs annually, and updated in-year whenever the information changes. It is approved by the Governing Body and published on the Federation website and the Lincolnshire Local Offer.
Linked policies and documents:
SEND Staff Handbook
SEN School Offer and the Lincolnshire Local Offer
Accessibility Plan
Behaviour Policy
Suspension and Permanent Exclusion Policy
Safeguarding and Child Protection Policy
Equality information and objectives
Medicines in School and Intimate Care Policy
More Able Policy
Complaints Policy
RSHE and PSHE Policy


Appendix 1 — Early identification process, week by week
The full version, with the supporting resources and forms, is in the SEND Staff Handbook.
	Step
	What happens

	Step 1
Week 1
	Lack of progress identified, in academic attainment or in emotional and social wellbeing. A concern can come from whole-school progress data, observations by staff, a parent, or the pupil themselves.

	Step 2
Weeks 2–7
	Initial meeting and information gathering, using the Handbook resources:
• dialogue with the pupil about what is going well and where they need help, led by the class teacher
• dialogue with parents and carers about what they see at home
• classroom observation and an audit of access arrangements and adaptive planning
• consideration of other individual circumstances affecting progress
Pupil added to the Concern Register. Actions and support agreed. Monitoring period begins.

	Step 3
Week 8
	Follow-up review. Either:
(a) feedback indicates needs can be met through refinements to quality first teaching and/or targeted intervention, or
(b) feedback indicates the pupil is likely to have SEN and needs further assessment.

	Step 4
Weeks 9–15
	Targeted intervention. Time-limited, focused on the key areas of concern, for six weeks. Entry and exit data recorded.

	Step 5
Week 16
	Second meeting with the SENCO, class teacher and parents. One of three outcomes:
5a. Despite adjustments there is limited or no progress and concerns remain. The pupil is formally added to the SEND register. Parents sign to confirm. Reviews three times a year. Logged on CPOMS.
5b. The intervention is proving effective and continues for a further six weeks.
5c. Reasonable adjustments and support have addressed the barrier to learning. No need to join the SEND register.

	Step 6
Week 17 onwards
The graduated approach
	ASSESS — further individual assessment supported by the SENCO and key staff to determine underlying needs and barriers. May include referral to external agencies such as SALT or EP. Class teacher and SENCO meet and act; recorded on CPOMS.
PLAN and DO — follow-up meeting with the family, and the pupil as appropriate, to confirm that the pupil requires additional SEND provision and to identify outcomes to be achieved over a year.
REVIEW — and the cycle repeats, each time with a clearer picture of need.



	Where a pupil is removed from the register

	If needs are met and reasonable adjustments are no longer required, a meeting is held with parents, a letter confirms the decision, and the removal is logged on CPOMS. Coming off the SEND register is a success, not a withdrawal of care, and should be presented to families that way.



Appendix 2 — EHC needs assessment route
Where the graduated approach has not enabled a pupil to make expected progress despite the school taking relevant and purposeful action, the school or the parents may request an EHC needs assessment from the local authority.
	Stage
	What happens

	1. Discuss with parents
	The SENCO discusses the EHC needs assessment process with parents to gather their views and agree a way forward. The child’s views are gathered through pupil voice and they are involved in the process.

	2. Gather evidence
	The SENCO meets the class teacher and initiates additional outside agency evidence gathering — for example EP, SALT or STT observations and reports.

	3. Submit the request
	The SENCO meets parents and shares the assessment request with the supporting evidence. Parents sign consent and are given copies of everything submitted. The SENCO submits the request to the local authority.

	4. Statutory process
	The local authority follows the statutory timescales for EHC needs assessment and plan development — a 20-week process from the date of the request to the final plan (SEND Code of Practice, chapter 9).

	5. If a plan is issued
	Short-term targets are reviewed three times a year. A formal annual review is held by the SENCO, attended by the child, parents, professionals and the class teacher.

	6. Annual review outcomes
	One of three:
• the EHC plan is maintained or updated
• the EHC plan is ceased
• a decision is made to request specialist provision, because the current setting is unable to meet need.



If the local authority refuses to carry out an assessment, refuses to issue a plan, or issues a plan parents disagree with, parents have a right of appeal to the First-tier Tribunal (SEND) — see section 21. The school will continue to support the pupil throughout, whatever the outcome.





Appendix 3 — Glossary
	Term
	Meaning

	CAMHS
	Child and Adolescent Mental Health Services

	CPOMS
	The Federation’s electronic recording system for safeguarding and SEND

	EHCP
	Education, Health and Care plan

	EHCNA
	Education, Health and Care needs assessment

	EP
	Educational Psychology

	ePEP
	Electronic personal education plan, for looked-after children

	ESCO
	Early Support Care Coordination

	ISP
	Individual Support Plan — proposed in the Schools White Paper 2026, not yet in force

	Local Offer
	The local authority’s published information about provision for children and young people with SEND in its area

	NASEN
	National Association for Special Educational Needs

	NPQ SENCO
	National Professional Qualification for SENCOs — the mandatory qualification for new SENCOs from 1 September 2024

	OT
	Occupational Therapy

	SALT
	Speech and Language Therapy Services

	SEND
	Special Educational Needs and Disabilities

	SEND Code of Practice
	SEND Code of Practice: 0 to 25 years, January 2015

	SENDIASS
	SEND Information, Advice and Support Service — free, impartial advice for parents

	SENCO
	Special Educational Needs Coordinator

	SESS
	Sensory Education Support Services

	STT
	Specialist Teaching Team

	WTT
	Working Together Team
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